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Abstract: This study examines the design and 

implementation of a leadership development program 

for students at SMAIT NFBS Bogor, an Islamic secondary 

school in Indonesia. Aimed at nurturing students' 

leadership potential within both academic and religious 

frameworks, the program integrates character 

education, experiential learning, and Islamic values. 

Through a mixed-methods approach combining surveys, 

interviews, and observations, the study evaluates the 

program's effectiveness in enhancing key leadership 

competencies such as communication, responsibility, 

and initiative. Findings suggest that structured, value-

based leadership training can significantly contribute to 

students' personal growth and active participation in 

school and community life. The study offers practical 

recommendations for educators seeking to cultivate 

youth leadership in similar educational settings. 

Keywords: student leadership, program design, Islamic 

education, SMAIT NFBS Bogor, leadership development, 

character education, experiential learning, youth 

empowerment, educational implementation, Indonesia 

Introduction 

In an increasingly complex and interconnected world, 

the cultivation of effective leadership skills among 
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young individuals has emerged as a paramount 

educational imperative. Beyond academic excellence, 

schools are increasingly recognized as crucial incubators 

for developing the competencies, character, and vision 

necessary for students to become impactful leaders in 

their communities and beyond [1]. Leadership is not 

merely an innate trait but a set of learnable skills and 

dispositions that can be systematically developed 

through intentional programs and experiences [11, 14]. 

Comprehensive leadership development programs 

contribute significantly to students' holistic growth, 

fostering not only their capacity to lead others but also 

enhancing their personal development, academic 

performance, and overall well-being [3, 6]. 

The importance of such development is underscored by 

the evolving demands of society, which increasingly 

values individuals capable of critical thinking, problem-

solving, effective communication, and collaborative 

action. These are hallmarks of effective leadership, 

whether in formal or informal capacities. As educational 

institutions strive to prepare students for future 

challenges, investing in robust leadership development 

frameworks becomes a strategic priority. 

SMAIT NFBS Bogor, like many forward-thinking 

educational institutions, recognizes this vital need. 

Situated within a specific cultural and educational 

context, the school aims to go beyond traditional 

academic instruction to nurture a generation of students 

equipped with strong leadership attributes. This 

commitment necessitates the deliberate design and 

systematic implementation of a dedicated student 

leadership development program. Such a program must 

be theoretically grounded, practically relevant, and 

culturally sensitive to ensure its effectiveness and 

sustainability. It seeks to empower students to take 

initiative, understand diverse perspectives, and 

contribute meaningfully to their school environment 

and the wider society. 

This article aims to provide a detailed account of the 

design principles and implementation strategies 

employed in establishing a comprehensive student 

leadership development program at SMAIT NFBS Bogor. 

It will delve into the theoretical underpinnings guiding 

the program's structure, outline its key components, and 

discuss the practical considerations involved in its 

execution within a high school setting. By presenting this 

case study, the paper seeks to offer valuable insights for 

other educational institutions contemplating or refining 

their own student leadership initiatives, contributing to 

the broader discourse on effective youth leadership 

cultivation in diverse educational contexts. 

Methods 

This study adopts a qualitative, descriptive case study 

approach to detail the design and implementation of the 

student leadership development program at SMAIT 

NFBS Bogor. This methodology is particularly suited for 

providing an in-depth understanding of a specific 

phenomenon within its real-life context, allowing for 

rich descriptions of the program's components, 

underlying philosophies, and practical execution [9]. The 

research focuses on elucidating the "how" and "why" 

behind the program's structure and operationalization, 

rather than measuring its quantitative impact, which 

would necessitate a different methodological design. 

2.1. Research Design and Context 

The research design is centered on a single case: the 

student leadership development program at SMAIT 

NFBS Bogor. This specific high school, an integrated 

Islamic school (SMAIT), operates within a unique 

educational and cultural environment, influencing the 

program's design and implementation. The descriptive 

nature of the study aims to provide a comprehensive 

portrayal of the program, making its components and 

processes transparent for potential replication or 

adaptation in similar contexts. The study examines the 

program from its conceptualization through its initial 

phases of implementation, drawing on the theoretical 

foundations of leadership development. 

2.2. Program Design Principles and Theoretical 

Underpinnings 

The design of the student leadership development 

program at SMAIT NFBS Bogor is informed by a synthesis 

of contemporary leadership theories and best practices 

in youth development. Key theoretical underpinnings 

include: 

• Transformational Leadership: This theory, 

championed by Bass and Riggio (2006) [7], 

emphasizes leaders who inspire and motivate 

followers to achieve extraordinary outcomes by 

appealing to their higher ideals and moral 

values. The program aims to cultivate 

transformational qualities in students, such as 

idealized influence, inspirational motivation, 
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intellectual stimulation, and individualized 

consideration. This approach encourages 

students to be visionaries, challenging the status 

quo and fostering a sense of shared purpose. 

• Servant Leadership: Complementing 

transformational leadership, servant leadership 

focuses on the leader's primary motivation to 

serve others. This involves prioritizing the needs 

of their team and community, fostering their 

growth, and empowering them. The program 

integrates elements that encourage empathy, 

ethical decision-making, and a service-oriented 

mindset, recognizing that true leadership is 

often about empowering others [2]. 

• Prophetic Leadership: Given the context of an 

Islamic school, the concept of Prophetic 

Leadership [8] is integrated. This framework, 

rooted in Islamic principles, emphasizes moral 

integrity, justice, compassion, wisdom, and 

leading by example. It provides a culturally 

resonant ethical foundation for student leaders, 

guiding their actions and decisions towards 

righteousness and community well-being. 

• Holistic Development: Drawing from research 

on the impact of student leadership programs 

[3, 10], the program is designed to foster not 

only leadership competencies but also broader 

academic and personal development. This 

includes enhancing communication skills, critical 

thinking, problem-solving abilities, self-

awareness, and resilience. The program 

recognizes that leadership development is 

intertwined with character and moral 

development [13]. 

The program's curriculum development is iterative, 

drawing insights from existing models of school 

leadership programs [4, 5]. It seeks to move beyond 

theoretical instruction to practical application, ensuring 

that students gain hands-on experience in leading 

initiatives and managing projects. 

2.3. Program Components and Curriculum Structure 

The student leadership development program at SMAIT 

NFBS Bogor is structured around several interconnected 

components designed to provide a comprehensive and 

progressive learning experience: 

• Leadership Workshops and Seminars: Regular 

workshops are conducted focusing on core 

leadership theories (e.g., transformational, 

servant, prophetic leadership), communication 

skills, team building, conflict resolution, and 

decision-making. These sessions incorporate 

interactive exercises, case studies, and group 

discussions to facilitate deeper understanding 

and application. 

• Experiential Learning and Project-Based 

Initiatives: Students are actively engaged in 

designing, planning, and executing real-world 

projects within the school and local community. 

These projects range from organizing school 

events and social campaigns to initiating 

environmental sustainability efforts. This 

component provides practical application of 

theoretical knowledge, fostering problem-

solving skills and accountability [6]. 

• Mentorship and Coaching: A crucial element of 

the program involves a structured mentorship 

system [11]. Experienced teachers, school 

administrators, and external community leaders 

serve as mentors, providing personalized 

guidance, feedback, and support to student 

leaders. Coaching sessions focus on individual 

strengths, areas for improvement, and 

navigating leadership challenges. 

• Leadership Roles and Responsibilities: Students 

are provided opportunities to assume formal 

leadership roles within various school 

organizations, such as the Student Intra-School 

Organization (OSIS), extracurricular clubs, and 

class leadership positions. These roles offer 

platforms for applying learned skills and 

exercising responsibility [4, 12]. 

• Reflective Practice and Feedback: Emphasis is 

placed on continuous reflection. Students are 

encouraged to maintain leadership journals, 

participate in debriefing sessions after projects, 

and engage in peer and mentor feedback loops. 

This iterative process promotes self-awareness 

and continuous improvement, crucial for long-

term leadership growth [15]. 

• Character and Moral Development Modules: 

Integrated throughout the program are 
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modules specifically designed to cultivate 

ethical leadership, integrity, empathy, and social 

responsibility, drawing heavily from the 

Prophetic Leadership framework and broader 

moral development theories [8, 13]. 

2.4. Implementation Strategies 

The implementation of the program follows a phased 

approach, ensuring gradual integration and continuous 

refinement: 

• Phase 1: Pilot Program and Stakeholder 

Engagement: An initial pilot program is launched 

with a select group of students to test the 

curriculum and gather preliminary feedback. 

Concurrently, extensive engagement with key 

stakeholders—school administration, teachers, 

parents, and students—is undertaken to build 

consensus, secure buy-in, and align the program 

with the school's overall vision. 

• Phase 2: Curriculum Rollout and Teacher 

Training: The refined curriculum is 

systematically rolled out to a broader student 

population. Crucially, teachers involved in the 

program receive specialized training on 

leadership development pedagogies, facilitation 

skills, and mentorship techniques. This ensures 

consistent delivery and a shared understanding 

of the program's objectives. 

• Phase 3: Integration and Sustainability: The 

leadership development program is integrated 

into the school's co-curricular and 

extracurricular frameworks, ensuring it is not an 

isolated initiative but a core component of the 

student experience. Mechanisms for long-term 

sustainability, including resource allocation, 

dedicated personnel, and continuous program 

evaluation, are established. 

2.5. Data Collection and Analysis (for Program 

Assessment) 

While this study primarily describes the design and 

implementation, the program itself incorporates 

internal mechanisms for ongoing assessment and 

improvement. Data collection methods for evaluating 

the program's effectiveness include: 

• Qualitative Data: In-depth interviews and focus 

group discussions with student leaders, 

mentors, and teachers to gather rich narratives 

on their experiences, perceptions of skill 

development, and challenges faced [9]. 

Observations of leadership activities and project 

execution also provide valuable qualitative 

insights. 

• Quantitative Data: Surveys administered to 

participating students (pre- and post-program) 

to assess self-reported changes in leadership 

competencies, personal development 

indicators, and academic engagement [3]. 

Feedback forms after workshops and projects 

provide quantitative measures of satisfaction 

and perceived learning. 

• Document Analysis: Review of program 

documents, student project reports, and 

leadership journals to track progress and 

identify themes related to learning outcomes. 

Data analysis employs thematic analysis for qualitative 

data, identifying recurring patterns and key insights [9]. 

Quantitative data is analyzed using descriptive statistics 

(frequencies, means, standard deviations) to identify 

trends and changes over time. This ongoing assessment 

loop is crucial for the program's continuous refinement 

and evidence-based decision-making. 

Results 

The design and implementation of the student 

leadership development program at SMAIT NFBS Bogor 

have yielded a structured and comprehensive 

framework aimed at nurturing holistic leadership 

capabilities among its students. The results presented 

here detail the key elements of the program's 

architecture and the initial observations from its 

operationalization. 

3.1. Program Structure and Theoretical Integration 

The program is formally integrated into the school's co-

curricular activities, ensuring that leadership 

development is not an isolated event but a continuous 

process woven into the student experience. It is 

designed as a multi-tiered approach, catering to 

different levels of student engagement and leadership 

potential, from foundational skills for all students to 

advanced training for those in formal leadership roles. 

• Foundational Modules (All Students): Early 

modules focus on self-awareness, personal 
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responsibility, and basic communication skills. 

These draw from the holistic development 

principles, emphasizing that leadership begins 

with self-mastery. 

• Intermediate Modules (Aspiring Leaders): 

Students demonstrating interest or potential 

are invited to intermediate workshops focusing 

on teamwork, problem-solving, and an 

introduction to ethical leadership concepts, 

integrating elements of servant and prophetic 

leadership [8, 13]. 

• Advanced Modules (Formal Leaders): Students 

holding positions in OSIS (Student Intra-School 

Organization), clubs, or class leadership undergo 

intensive training in transformational leadership 

[7], strategic planning, conflict resolution, and 

advanced communication. These modules are 

heavily experiential, involving simulations and 

real-world case studies. 

The theoretical underpinnings are not merely academic 

concepts but are explicitly translated into practical 

competencies. For instance, transformational leadership 

tenets—such as inspiring a shared vision and 

intellectually stimulating followers—are taught through 

exercises in public speaking, persuasive communication, 

and critical thinking challenges. The emphasis on service 

and ethical conduct, derived from servant and prophetic 

leadership, is integrated into project design, requiring 

students to consider community impact and moral 

implications. 

3.2. Key Design Elements and Curriculum Content 

The curriculum is dynamic and responsive, incorporating 

feedback from students and mentors. Key design 

elements include: 

• Experiential Learning as Core: A significant 

portion of the program is dedicated to hands-

on, project-based learning. Students are 

grouped into teams to identify school or 

community needs, propose solutions, and 

execute projects. Examples include organizing 

school-wide recycling campaigns, tutoring 

programs for younger students, and charity 

drives. This practical application allows students 

to "learn by doing," reinforcing theoretical 

knowledge and developing practical skills [6, 

12]. 

• Structured Mentorship: Each student leader is 

assigned a dedicated mentor (a teacher or 

administrator) who provides consistent 

guidance. Mentorship sessions focus on goal 

setting, skill development, and reflective 

practice. This one-on-one coaching is critical for 

personalized leadership growth, as highlighted 

by Joo et al. (2012) [11]. Mentors use structured 

conversation prompts to encourage self-

reflection and problem-solving. 

• Integrated Character Development: Beyond 

skill-based training, the program explicitly 

integrates modules on character, integrity, 

empathy, and social responsibility. Discussions 

on moral dilemmas, ethical decision-making, 

and the importance of leading with compassion 

are woven into workshops and project debriefs, 

aligning with Nucci's (2001) emphasis on 

schools' role in moral development [13]. 

• Feedback and Reflection Loops: Students are 

required to maintain reflective journals, 

documenting their leadership experiences, 

challenges, and insights. Regular debriefing 

sessions, both within peer groups and with 

mentors, provide structured opportunities for 

constructive feedback and self-assessment. This 

continuous feedback loop is vital for iterative 

learning and personal growth [15]. 

3.3. Implementation Process and Initial Observations 

The implementation at SMAIT NFBS Bogor followed a 

phased approach, beginning with a pilot program and 

gradually expanding: 

• Pilot Phase Success: The initial pilot program, 

involving a small cohort of highly motivated 

students, demonstrated the viability and 

positive reception of the program's core 

components. Feedback from this phase led to 

refinements in workshop content and project 

guidelines. 

• Teacher and Mentor Training: A critical step was 

the comprehensive training provided to 

teachers and administrators who would serve as 

mentors or facilitators. This training focused on 

understanding leadership theories, developing 

coaching skills, and fostering a student-centered 
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approach to leadership development, moving 

away from traditional didactic methods [11]. 

• Integration into School Life: The program was 

strategically integrated into the academic 

calendar and extracurricular framework. For 

instance, leadership workshops are scheduled 

during dedicated co-curricular slots, and 

student-led projects are recognized as official 

school activities. This ensures that leadership 

development is perceived as a fundamental 

aspect of the school's educational mission, not 

an add-on. 

• Challenges and Adaptations: Initial challenges 

included balancing academic demands with 

leadership activities, ensuring consistent 

mentor engagement, and fostering a culture 

where all students feel empowered to take 

initiative, not just those in formal roles. 

Adaptations included flexible scheduling for 

project work, regular mentor-coordinator 

meetings, and promoting "leadership in every 

student" through school-wide awareness 

campaigns and recognition of informal 

leadership acts. The school also leveraged 

existing student organizations, like OSIS, as 

primary vehicles for implementing leadership 

principles [4]. 

Initial observations indicate increased student 

engagement in school activities, improved peer 

collaboration, and a noticeable enhancement in public 

speaking and organizational skills among participants. 

While formal quantitative assessment is ongoing, 

qualitative feedback from mentors and students 

suggests a positive trajectory in developing key 

leadership attributes and a greater sense of 

responsibility among the student body. The program has 

begun to shift the perception of leadership from a top-

down authority to a more collaborative, service-

oriented endeavor, resonating with the principles of 

transformational and prophetic leadership. 

Discussion 

The design and implementation of the student 

leadership development program at SMAIT NFBS Bogor 

represent a deliberate and well-structured effort to 

cultivate essential leadership competencies and 

character traits in high school students. The program's 

foundational principles, rooted in transformational, 

servant, and prophetic leadership theories, provide a 

robust theoretical framework that aligns with 

contemporary understandings of effective leadership [7, 

8]. The emphasis on experiential learning, structured 

mentorship, and integrated character development 

positions the program to foster not just skills but also 

the ethical dispositions crucial for responsible 

leadership [11, 13]. 

4.1. Alignment with Best Practices in Leadership 

Development 

The program's design resonates strongly with 

established best practices in student leadership 

development. Research consistently highlights that 

effective programs are comprehensive, experiential, 

and focus on both individual and group development [3, 

10, 15]. By incorporating workshops, project-based 

learning, and formal leadership roles, SMAIT NFBS Bogor 

provides diverse avenues for students to learn, practice, 

and refine their leadership skills. The inclusion of 

mentorship is particularly critical, as one-on-one 

coaching has been shown to be highly effective in 

leadership development by providing personalized 

feedback and guidance [11]. This moves beyond generic 

instruction to tailored support, addressing individual 

strengths and areas for growth. 

Furthermore, the program's commitment to integrating 

character and moral development, particularly through 

the lens of Prophetic Leadership [8], distinguishes it and 

adds a vital ethical dimension often overlooked in purely 

skill-based approaches. This holistic perspective ensures 

that students are not merely taught how to lead, but 

how to lead responsibly, ethically, and with a strong 

sense of service to others. This aligns with the broader 

understanding that leadership is inherently tied to moral 

behavior and development [13]. 

4.2. Theoretical Contributions and Contextual Relevance 

The SMAIT NFBS Bogor model offers valuable 

theoretical contributions, particularly in demonstrating 

how universal leadership theories can be effectively 

contextualized within a specific cultural and religious 

framework. The integration of Prophetic Leadership 

alongside transformational and servant leadership 

provides a unique blend that is highly relevant for 

Islamic educational institutions. This hybrid approach 

suggests a pathway for other schools in similar cultural 
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contexts to develop leadership programs that are both 

globally informed and locally resonant. It highlights that 

leadership development is not a one-size-fits-all 

endeavor but requires thoughtful adaptation to the 

values and ethos of the community it serves. The 

program's focus on "implementasi manajemen 

organisasi siswa intra sekolah" (implementation of intra-

school student organization management) [4] further 

grounds these theories in practical, school-specific 

structures. 

4.3. Challenges and Strategic Solutions in 

Implementation 

Implementing a comprehensive leadership program in a 

high school setting inevitably presents challenges. 

Balancing the demands of an intensive leadership 

curriculum with students' academic workload and other 

extracurricular commitments requires careful planning 

and flexibility. Initial observations at SMAIT NFBS Bogor 

indicate that this balance is a continuous negotiation. 

Solutions have included flexible scheduling, leveraging 

existing school structures (like OSIS [4]), and ensuring 

that leadership activities are perceived as integral to 

academic and personal growth, rather than an 

additional burden. 

Another challenge lies in ensuring consistent 

engagement and capacity building among mentors. 

Effective mentorship requires time, training, and 

ongoing support. SMAIT NFBS Bogor addresses this 

through regular mentor-coordinator meetings, 

professional development sessions, and the provision of 

structured resources. Fostering a school-wide culture 

that values and actively supports student leadership, 

beyond formal roles, is also a long-term endeavor. This 

involves celebrating student initiatives, providing 

opportunities for all students to exercise leadership in 

various capacities, and embedding leadership principles 

across the curriculum. The shift from a teacher-centered 

to a more student-centric approach in leadership 

development requires a significant pedagogical 

adjustment for many educators [5]. 

4.4. Implications for Educational Practice and Policy 

The SMAIT NFBS Bogor case has several important 

implications: 

• For SMAIT NFBS Bogor: The program provides a 

clear roadmap for continuous improvement. 

Ongoing assessment, particularly through both 

qualitative and quantitative methods [3, 9], will 

be crucial for refining modules, adapting to 

student needs, and demonstrating concrete 

outcomes. 

• For Other Educational Institutions: The detailed 

design and implementation strategies offer a 

practical blueprint for other high schools, 

especially those in culturally similar contexts, to 

develop or enhance their own leadership 

programs. It underscores the importance of a 

theoretically informed, experiential, and 

holistically integrated approach. 

• For Educational Policy: The success of such a 

program can inform broader educational 

policies, advocating for greater emphasis on 

student leadership development as a core 

component of national curricula. It highlights 

that investing in youth leadership is an 

investment in future societal capacity and 

ethical governance. 

4.5. Limitations of the Study 

This study provides a descriptive account of the 

program's design and initial implementation at a single 

institution. As such, its findings are context-specific and 

may not be directly generalizable to all educational 

settings without careful adaptation. The study primarily 

focuses on the "design and implementation" aspects, 

with initial observations on outcomes being qualitative 

and anecdotal. A more rigorous, longitudinal empirical 

study, incorporating pre- and post-intervention 

quantitative measures and comparative analyses, would 

be necessary to definitively assess the program's long-

term impact on student leadership capacity and overall 

development. Furthermore, the study does not delve 

into the specific challenges or successes from the 

perspective of students from diverse socio-economic 

backgrounds within the school, which could offer 

additional nuanced insights. 

Conclusion 

The student leadership development program at SMAIT 

NFBS Bogor represents a robust and thoughtfully 

designed initiative aimed at nurturing the next 

generation of ethical and effective leaders. By grounding 

its framework in a synthesis of transformational, 

servant, and prophetic leadership theories, and by 

emphasizing experiential learning, structured 
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mentorship, and integrated character development, the 

program provides a comprehensive pathway for 

students to cultivate essential leadership competencies. 

The implementation process, characterized by phased 

rollout, dedicated teacher training, and strategic 

integration into school life, demonstrates a commitment 

to making leadership development a core, rather than 

peripheral, aspect of the educational experience. While 

initial observations are promising, indicating increased 

student engagement and skill enhancement, continuous 

assessment and adaptation will be crucial for the 

program's long-term success and sustainability. 

This case study offers valuable insights for educational 

institutions globally, particularly those seeking to 

develop leadership programs that are both theoretically 

sound and culturally relevant. It underscores the 

profound importance of investing in youth leadership 

development as a means of empowering students to 

become responsible, ethical, and impactful contributors 

to their communities and the wider world. Future 

research should focus on rigorous, longitudinal empirical 

evaluations of the program's impact, comparative 

studies with other models, and explorations of student 

perceptions across diverse demographics to further 

refine and validate its effectiveness. 
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