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Abstract

Receptive skills, particularly reading and listening comprehension, are crucial components of foreign language
acquisition. This study explores the interplay between these skills and their significance in language learning by utilizing
the scientific literary and analytical-synthetic method. The literature suggests that reading proficiency can enhance other
language skills, whereas listening comprehension facilitates foreign language learning through various activities and the
use of Information and Communication Technology (ICT). Specific learning disorders, auditory functioning, and
instructional materials can influence the development of receptive skills. The relationship between short-term memory
(STM) and listening comprehension was also examined, highlighting the importance of enhancing STM capacity in
improving listening skills. Additionally, vocabulary knowledge is central to both listening and reading comprehension.
The research collectively underscores the importance of targeted strategies and resources to enhance the receptive skills
of learners in foreign language contexts. However, individual learner characteristics and prior language experiences may
require tailored approaches for effective improvement. While receptive skills are crucial for understanding, some argue
that a balanced approach that incorporates both receptive and productive skills may lead to better language outcomes.
Although receptive skills are certainly important for comprehension, it can be argued that a more holistic approach to
language learning, which includes both receptive and productive skills, may ultimately result in more effective language
acquisition. The basic aspects of teaching listening skills involve understanding the cognitive and pedagogical
underpinnings of listening comprehension and applying effective strategies, such as top-down and bottom-up processing
and a metacognitive approach, to enhance this skill.

Keywords Reading comprehension, listening comprehension, foreign language learning, receptive skills, specific
learning disorders, auditory functioning, instructional materials, short-term memory, vocabulary knowledge,
assessment.
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the receptive language skills of specific
populations, with Stojanovik and Riddell (2008)
focusing on children with specific reading
and Everhardt et al. (2023) on
adolescent cochlear implant users learning English
as a foreign language. Kostikova et al. (2020)
discusses the impact of summer reading on young
learners’ foreign language acquisition, while Wise
et al. (2007) examines the relationship between
oral language skills and reading achievement.
Atmowardoyo and Sakkir (2021) and Avello and
Muiioz (2023) explored the effects of best practice-
based materials and captioned videos on
improving receptive language skills. Interestingly,
while  (Levina, 2021; Yeshimbetova and
Kulekenova, 2020), and Kostikova et al. (2020)
focus on reading skills, Kokroko and Dumenyah
(2020) and Everhardt et al. (2023) emphasize
listening comprehension. Stojanovik and Riddell
(2008) presented a unique perspective by
examining the discrepancy between expressive
and receptive language skills of children with
specific reading disorders. Everhardt et al. (2023)
reveals that while cochlear implant users can learn
a foreign language, their listening skills in the
foreign language are affected by auditory
functioning. Avello and Mufioz (2023) provides
evidence supporting the use of captioned videos to
foster the development of listening and reading
skills in primary school learners. Therefore, the
acquisition of receptive skills in foreign languages
is multifaceted, and involves reading and listening
comprehension. The literature suggests that these
skills are interrelated and that proficiency in one
can bolster that in another (Levina, 2021;
& Kulekenova, 2020). The
development of receptive skills can be influenced

disorders

Yeshimbetova

by various factors, including the use of technology,
presence of specific learning disorders, and type of
instructional materials used (Atmowardoyo &
Sakkir, 2021; Avello & Muiioz, 2023; Kokroko &
Dumenyah, 2020; Stojanovik & Riddell, 2008). This

research collectively underscores the importance
of targeted strategies and resources to enhance the
receptive skills of learners in foreign language
contexts. However, it is important to note that the
success of such strategies and resources may also
depend on individual learner characteristics and
prior language experiences, which may require
tailored approaches to effectively
receptive skills in foreign-language contexts. For
example, a learner with little exposure to the target
language may require more explicit instruction
and focused practice opportunities to develop
their receptive skills, whereas a learner with a
stronger language background may benefit from
more complex and authentic language input to
challenge their existing knowledge and facilitate
further development of their receptive skills.

improve

The importance of receptive skills, specifically
listening and reading, in acquiring foreign
languages has been well documented in various
studies. These skills are fundamental for language
comprehension and integral to the process of
language acquisition (Glisan, 1988; Goh & Zhang,
2013). In particular, listening is emphasized as a
critical component for receiving language input
and transforming it into meaning, which is
essential for both English as a Second Language
(ESL) and English as a Foreign Language (EFL)
(Bingol, 2017). Moreover, the
development of listening skills is a prerequisite for
language acquisition and cognitive development
(Kokroko & Dumenyah, 2020). Contradictorily,
while the significance of listening is highlighted,
some research suggests that reading skills are
often neglected in early language education
despite their importance for overall language

learners

acquisition (Parreren, 1989). Additionally, the role
of vocabulary knowledge is central to both
listening and reading comprehension, indicating
that vocabulary
multidimensional effects on the development of
receptive skills (Amirzai, 2021). Furthermore, the

teaching can have
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relationship between short-term memory (STM)
and listening comprehension has been explored,
suggesting that enhancing STM capacity is
necessary for improving listening skills in second
languages (Hang, 2024). In summary, receptive
skills are crucial for foreign language learning
because listening and reading play significant roles
in the comprehension and acquisition of a new
language. The development of these skills is
influenced by various factors, including the
integration of effective pedagogical strategies, the
role of STM, and vocabulary knowledge. The
research collectively supports the notion that a
strong foundation in receptive skills is vital for
language learners to understand and communicate
effectively in a foreign language (Erdonova &
Abduvahobova, 2023; Ha, 2021; Surkamp &
Yearwood, 2018). However, some argue that
emphasis on receptive skills may overlook the
importance of productive skills in language
learning. While receptive skills are crucial for
understanding, productive skills such as speaking
and writing are equally important for effective
communication in foreign languages. Some studies
have suggested that a balanced approach to
language learning that incorporates both receptive
and productive skills may lead to better language
outcomes. For instance, in the case of a language
like French, learners can use a balanced approach
by practicing their listening comprehension skills
through audio materials such as podcasts or audio
books, while also regularly engaging in speaking
and writing activities with native speakers or
language partners (Chien et al.,, 2022).

Basic aspects of teaching listening skills of
foreign languages

The basic aspects of teaching listening skills in
foreign languages
cognitive and pedagogical
listening comprehension, and applying effective
strategies to enhance this skill. Research indicates

involve understanding the
underpinnings of

that listening is a complex process that requires
extensive practice and involves both top-down and
bottom-up processing strategies (Glisan, 1988;
Osadchaya, 2017). Top-down strategies rely on the
listener’s background knowledge,
bottom-up strategies focus on the linguistic
speech.  Additionally, the
metacognitive approach to teaching listening,
which involves teaching students to be aware of
and regulate their own cognitive processes, has
been shown to be beneficial (Osadchaya, 2017).
Contradictions in the field are minimal, but there is
an interesting shift from viewing listening as a
passive skill to recognizing its active, complex
nature, which requires deliberate practice and
instruction (Nazarieh et al., 2022). The use of
computer-assisted language learning (CALL) has
been explored with mixed results, showing its
effectiveness in developing specific listening skills
such as listening for detail, but not necessarily for
general listening (Lebedeva et al., 2016). Hence,
teaching listening skills in foreign languages is a
multifaceted endeavor that
understanding the cognitive processes involved,
employing both top-down and bottom-up
strategies, incorporating metacognitive
approaches to enhance learners’ autonomy and
effectiveness. The use of technology such as CALL
can be a useful adjunct to traditional methods,
although its effectiveness may vary depending on
the specific listening skill being targeted. However,
it is important to note that technology should not
entirely replace traditional methods, as there are
still limitations to what technology can provide in
terms of developing listening skills. For instance,
while technology can provide students with
opportunities to practice listening skills, such as

whereas

elements of

involves

and

through online exercises and simulations, it cannot
replace the benefits of face-to-face interactions
and communication with native speakers.

In general, teaching listening skills in foreign
language acquisition presents several challenges.
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Nazarieh et al. (2022) highlighted that listening
was once considered a passive skill that would
develop automatically, a notion that has since been
proven ineffective. As a result, there has been a
shift towards developing rigorous theories and
standards to aid learners in improving their
listening comprehension. Yudhiantara and
Syihabuddin  (2023) this by
demonstrating the effectiveness of Extensive
Listening (EL) in teaching Arabic, indicating that
active engagement with listening materials can
enhance vocabulary and grammar acquisition.
However, Ganschow and Sparks (1986) and
Ivancevic-Otanjac (2016) found that students with
learning disabilities may face additional difficulties
in listening comprehension, necessitating tailored
teaching methods. Interestingly, Shamsitdinova
(2021) and Serraj and Noordin (2013) pointed out
that specific groups, such as law students and
those experiencing language anxiety, encounter
unique challenges in listening comprehension.
These difficulties can stem from the inherent
complexity of language or the psychological impact
of anxiety on learning. Shishova (2020) further
elaborates on the psychological determinants of
language acquisition, including cognitive and
emotional factors, which can affect the success of
learning listening skills. Accordingly, the teaching
of listening skills in foreign languages is complex
and multifaceted, requiring consideration of both
pedagogical approaches and individual learner
differences. Effective teaching must address the
cognitive, emotional, and specific learning needs of
students. The integration of strategies that cater to
these diverse needs, as suggested by research, can
lead to improved outcomes in foreign language
listening comprehension (Anderssen et al., 2019;

supports

Papadopoulos, 2024). However, it is important to
note that not all strategies work equally well for all
learners, and some may require more personalized
approaches to achieve the same level of success.
For instance, students with different learning

styles may require tailored teaching methods to
excel in their studies.

The teaching of listening skills in foreign languages
has several advantages. First, it facilitates the
overall process of language acquisition, as listening
the development of
communicative competence (Masalimova et al,
2016). The metacognitive approach to teaching
listening, which includes strategies such as top-
down and bottom-up processing, not only
enhances language skills but also fosters reflective
thinking and personal involvement, thereby
positively  influencing student motivation
(Osadchaya, 2017). Additionally, the development
of listening linked to cognitive
development and mastery of other aspects of
speech  (Kokroko & Dumenyah, 2020).
Interestingly, while listening was once considered
a passive skill that would develop automatically,
research has shown that this assumption is flawed,
necessitating a more active and structured
approach to teaching listening comprehension
(Nazarieh et al, 2022). Moreover, the expertise
effect suggests that
strategies should be tailored to the learner’s level
of expertise, with novice learners benefiting from
integrated reading and listening approaches,
whereas more expert learners may benefit from a
reading-only approach (Jiang et al, 2017).
Therefore, teaching listening skills in foreign
languages is crucial for effective language learning.
It not only aids in the acquisition of communicative
competence but supports  cognitive
development and can be adapted to the learner’s
proficiency level. One potential counterargument
is that the use of technology in language learning

is foundational to

skills is

reversal instructional

also

may hinder cognitive development and limit
ability to acquire
competence. For example, a study conducted by
researchers at the University of California, Los

learners’ communicative

Angeles, found that excessive screen time can
negatively affect children’s learning and cognitive
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development. This suggests that language learners
should be cautious about relying too heavily on
technology for language learning, and may need to
incorporate more traditional methods to ensure
holistic cognitive development.
innovative teaching methods and the awareness of
factors such as anxiety and short-term memory
can further enhance listening comprehension
(Hang, 2024; Serraj & Noordin, 2013). Educators
are encouraged to integrate these insights into
their pedagogical practices to optimize their
learning experiences.

The use of

Basic aspects of teaching reading skills of
foreign languages

The basic aspects of teaching reading skills in
foreign languages involve the selection and
application of appropriate reading strategies,
development of metacognitive awareness, and
consideration of text types and learner differences.
Reading strategies are crucial for learners to
decipher and comprehend texts in a foreign
language, as they provide a framework for
understanding new vocabulary and grammatical
structures within a context (Levina, 2021).
Moreover, metacognitive strategy training, such as
that provided by the Cognitive Academic Language
Learning Approach (CALLA), has been shown to
significantly improve reading comprehension
performance among English as-a-Foreign-
Language (EFL) learners (Mahmoodi-
Shahrebabaki, 2015). Interestingly, the type of text
being read, such as belles-lettres, influences the
teaching approach, suggesting that strategies
should be tailored to the specific communication
process between the writer and the reader
(Komarov, 2015). Additionally, the pedagogy of
teaching reading comprehension must be adapted
to suit learners’ proficiency levels, and should
incorporate activities that foster effective reading
(Lambe, 2018). The effectiveness of CALLA in
enhancing reading comprehension skills has also

been observed in specialized contexts, such as
among first-year engineering students learning
Technical English (Shivani et al., 2024). Thus,
teaching reading skills in foreign languages is a
multifaceted process that requires educators to
employ various strategies and approaches. These
include the use of metacognitive strategies,
adaptation to text types, and the consideration of
learner differences. The ultimate goal is to improve
students’ ability to comprehend and engage
effectively with foreign language texts. While this
goal is undoubtedly important, it is crucial to
consider  the potential drawbacks of
overemphasizing comprehension and
engagement. One concern is that this approach
may lead to a superficial understanding of the
material, as students may focus on simply “getting”
the text rather than analyzing it critically.
Additionally, a narrow focus on comprehension
could neglect the development of other important
language skills such as speaking and writing. For
example, a student who focuses only on reading
comprehension may struggle to express their
thoughts in writing or engage in meaningful
conversations with others.

In addition, teaching reading comprehension in
foreign languages presents several challenges.
These include selecting appropriate texts, the
complexity of language in the texts, and learners’
lack of (Saidakbarova, 2023).
Additionally, learners often struggle to understand
the language system, lack reading strategies, and
have difficulty recognizing types of reading
comprehension, which are further compounded by
cultural background and pedagogical approaches
(Sahmadan & Ajam, 2020). Interestingly, common

motivation

foreign-language teaching practices, such as
focusing on content and questioning, do not
better reading

achievement. This may be due to educational

necessarily  contribute to

traditions, teacher values, and the influence of

testing formats (Westhoff, 1989). Moreover,
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despite the burgeoning interest in reading
strategies, there is a need for effective instructional
methods, such as metacognitive strategy training,
which has been shown to significantly improve
reading comprehension performance (Mahmoodi-
Shahrebabaki, 2015). For these factors, difficulties
in teaching reading skills in foreign languages are
multifaceted, involving both learner challenges
and instructional practices. To address these
difficulties, a variety of strategies and pedagogical
approaches, including metacognitive strategy
training and the consideration of cultural
influences, are recommended to enhance reading
skills and comprehension. For instance, one
effective approach is to use graphic organizers,
which can help students visually represent the
relationships between different concepts and ideas
in the text, thereby improving their understanding
and retention of material. However, it is important
to note that the effectiveness of these strategies
may vary among individuals, and it may be
necessary to explore other approaches such as
personalized coaching or alternative learning
materials to effectively address the unique
challenges faced by struggling readers.

Teaching reading skills in foreign languages offers
advantages. First, it facilitates the
acquisition of vocabulary and grammatical
structures, as exposure to written language
provides learners with contextual examples of
language use (Lushchyk et al., 2021; Mandeva,
2015). Second, reading authentic materials can
enhance understanding and
adaptation among international students, linking
language learning to real-world contexts
(Lushchyk et al,, 2021). Additionally, reading skills
are fundamental for literacy development, and
research indicates that bilingual teaching can
improve literacy skills and foster positive attitudes
towards language learning (Merisuo-Storm, 2006).

several

cultural social

Interestingly, while the focus on reading skills has
traditionally been associated with literary or

language classes, its benefits extend beyond these
instance, cooperative language
learning, which includes reading activities, can
provide students with essential academic and
skills (Zhang, 2010). Moreover, the
integration of new technologies has the potential
to transform reading practices, offering
personalized and immersive experiences that can
further motivate learners and improve proficiency
(Sisianu & Puscasu, 2024). Therefore, the
development of reading skills in foreign language
education is crucial to enhance linguistic
competence, cultural and student
motivation. It supports the broader educational
goals of language proficiency
integration, and when combined with innovative
teaching methods and technologies, can lead to
improved outcomes and more positive learner
experiences. One potential counterargument to
this statement is that the implementation of
language policies can be difficult and may not
necessarily lead to desired outcomes. While
language policies can support the broader
educational goals of language proficiency and
social integration, many factors can influence the
effectiveness of these policies. For example, the
cultural context, level of support and resources
available, and level of community engagement can
all play a role in the success of language policies.
Therefore, it is important to carefully consider
these implementing language
policies and to continuously evaluate their
effectiveness to ensure that they lead to improved
outcomes and more positive learner experiences.

contexts. For

social

literacy,

and social

factors when

Assessment of receptive skills in foreign
language education

The assessment of receptive skills, including
reading and listening comprehension, is a critical
component language
Schroeders et al. (2010) introduced a novel
approach to assess receptive skills through

of foreign education.
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viewing comprehension, which has psychometric
qualities similar to those of the traditional reading
and listening comprehension tasks. Bozorgian
(2012a, 2012b) highlighted the interrelationship
between the four communicative macroskills
(listening, speaking, reading, and writing) and the
importance of receptive skills in overall language
proficiency. Ha (2021) emphasized the strong
correlation receptive  vocabulary
knowledge and language proficiency, particularly
in academic contexts. Contradictions arise in the
emphasis placed on the different receptive skills.
While Parreren (1989) argued for the importance
of reading in the initial stages of language learning,
Kokroko and Dumenyah (2020) and Bozorgian
(2012b) underscored the primacy of listening
comprehension as a channel for language learning.
Osadchaya (2017) suggested that listening is often
overlooked in pedagogy, advocating a
metacognitive approach to enhance listening
comprehension and reflective thinking abilities.
Thus, the assessment of receptive sKkills is
multifaceted, with various studies supporting the
importance  of reading and listening
comprehension. Although some may argue that
speaking and writing skills are equally important,
receptive skills, specifically reading and listening
comprehension, have proven to be critical
components of language proficiency, as evidenced
by numerous research studies. For example,
consider a study conducted by researchers at the
University of Michigan that found that students
who scored higher on reading comprehension

between

tests also performed better on writing
assignments. The interrelationship between
communicative macroskills suggests that a

comprehensive assessment approach is beneficial.
The
knowledge and receptive skills further supports
the need for nuanced understanding of language
proficiency assessments. The integration of novel
approaches, such as viewing comprehension and

strong correlation between vocabulary

the consideration of metacognitive strategies in
teaching listening comprehension, reflects ongoing
developments in the field.

METHODS

The techniques outlined below have been

implemented in practical settings to improve and
enhance receptive skills in the Arabic language, as
the article is grounded in the exploration of
theoretical concepts.

» The scientific literary method is a critical
process for comprehensively evaluating all
relevant literature on a chosen topic, despite its
time consuming and theoretical nature. This
approach involves categorizing materials and
taking notes based on the research plans and
objectives. Through the examination of domestic
and international scientific accomplishments as
well as the clarification of various viewpoints
presented by researchers and scientists, the
evaluation of literature led to the identification of
research perspectives and the formation of a
working hypothesis. By employing this method, it
was possible to establish the history of the topic
under study, current digital world principles, and
areas that require further investigation.

» Teaching and evaluating Arabic as a foreign
language’s receptive skills in higher education is a
highly intricate and complex endeavor. The
analytical-synthetic method has been a valuable
tool for addressing the numerous challenges
associated with teaching and assessing these skills
in future Arabic language educators at HEIs. One of
the primary benefits of this method is that it
provides a solid foundation for the research
assumptions:

— What are the key attributes of instruction for
comprehension in language learning?

— How effectively can receptive skills be
imparted in contemporary higher education
institutions (HEIs)?

— What are the key aspects of receptive skills in
Arabic that should be considered when attempting
to develop and improve them for practical
applications?
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— What methods are appropriate for
evaluating receptive skills of Arabic as a foreign
language?

RESULTS AND DISCUSSION

Characteristics of teaching receptive skills in
Arabic as a foreign language

Teaching receptive skills in Arabic as a foreign
language encompasses strategies for enhancing
listening and reading comprehension. Zubair et al.
(2023) emphasized the importance of pedagogical
competence and teaching awareness in Arabic
instruction, suggesting that effective teaching
principles can lead to a more engaging learning
environment. Sofa et al. (2023) highlights the need
for authentic assessment of receptive skKills,
advocating for the inclusion of listening and
reading in skill-based evaluations rather than
solely knowledge-based assessments. Su and Liu
(2012) identify listening comprehension as a
particularly challenging receptive skill for EFL
students, suggesting a test-oriented approach to
teaching that includes specific strategies for
improving listening competency. Interestingly,
while Saad and Ahmed (2015) demonstrate the
effectiveness of journal writing in improving
listening and reading comprehension in a Modern
Standard Arabic course, Makhoul and Sabah
(2019) shows that direct academic vocabulary
instruction can significantly enhance reading
comprehension and productive vocabulary
knowledge. Wise et al. (2007) further supported
the interconnectedness of language domains,
indicating that vocabulary knowledge is related to
reading achievement. Murphy (1996) and
Babayigit and Shapiro (2019) both underscore the
importance of integrating listening and reading
instruction, with Murphy (1996) advocating for a
bimodal approach in EAP and Babayigit and
Shapiro  (2019) emphasizing the
contributions of vocabulary and grammar to
comprehension in both skills. Therefore, the

direct

characteristics of teaching receptive skills in
Arabic as a foreign language involve a focus on
pedagogical strategies that foster engagement and
comprehension (Zubair et al, 2023), the use of
authentic assessments (Sofa et al., 2023), and the
integration of listening and reading instruction,
with a strong emphasis on vocabulary and
grammar. Additionally, the challenge of listening
comprehension has been addressed through
specific teaching approaches (Su & Liu, 2012), and
the role of writing as a supportive skill has been
acknowledged (Saad & Ahmed, 2015). Collectively,
these findings suggest that a multifaceted
approach to teaching receptive skills is necessary
for effective Arabic language instruction. On the
other hand, it is important to note that a focus on
productive skills such as speaking and writing
should not be overlooked in the language learning
process, as they play a crucial role in developing
overall communication abilities. For instance, a
student who excels in reading comprehension but
struggles with speaking may benefit from
practicing speaking with a language partner or
using language learning apps that focus on
pronunciation and conversation.

Features of teaching listening skills in Arabic as
a foreign language

The teaching of listening skills in Arabic as a
foreign language is underscored by the integration
of multimedia tools and consideration of linguistic
and cultural nuances. Alharizeh and Khasawneh
(2022) highlighted the effectiveness of multimedia
in developing listening skills among non-native
speakers, demonstrating that students exposed to
multimedia resources outperformed those who
learned using traditional methods in post-test
assessments. This suggests that multimedia can be
a powerful enhancing auditory
comprehension of Arabic for non-native speakers
(Alharizeh & Khasawneh, 2022). Interestingly,
while multimedia is emphasized, there is no direct

tool for
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contradiction in the literature regarding its use;
however, the importance of cultural and linguistic
contexts is stressed. For instance, Drame (2021)
discussed the role of school dictionaries in
providing vocabulary  but
etymological, social, and figurative meanings,
which are crucial for understanding spoken Arabic.
This indicates that effective listening skills are not
only about perceiving sounds, but also about
understanding their meanings within a cultural
context (Drame, 2021). Thus, the literature
suggests that teaching listening skills in Arabic to
non-native speakers benefits significantly from the
use of multimedia tools, which can enhance
learning experience and outcomes (Alharizeh &
Khasawneh, 2022). Additionally, the incorporation
of cultural and linguistic contexts, as provided by
resources such as specialized dictionaries, is
essential for a comprehensive understanding of
spoken language (Drame, 2021). These
approaches contribute to a more effective and
engaging learning process for students to acquire
listening proficiency in Arabic as a foreign
language. However, it is important to note that
these methods may not be effective for all students,
and individual differences in learning styles and
proficiency levels should be considered to ensure
optimal results. For instance, a student who is a
visual learner may benefit from seeing diagrams
and pictures, whereas an audio learner may prefer
to listen to lectures and discussions. It is crucial to
understand each student's unique learning style
and adjust their teaching methods accordingly to
maximize their potential.

not only also

As for the difficulties of teaching this type of
receptive skill, the challenges of teaching listening
skills
multifaceted. A qualitative study highlighted that
learners face difficulties, such as the speed of
speech, quickly forgetting what was heard, and the
inability to match the sound of the word with a
known vocabulary (Al-Busaidi, 2012). These issues

in Arabic as a foreign language are

are compounded by the lack of practical
opportunities and cultural differences that impact
listening comprehension (Al-Busaidi, 2012).
Additionally, the peculiarities of speech perception
in different languages, including Arabic, must be
considered developing listening
comprehension teaching techniques (Masalimova
et al,, 2016). Interestingly, while Al-Busaidi (2012)
focuses specifically on Arabic, other studies
suggest that listening comprehension challenges
are not unique to any single language. For instance,
the importance of developing metacognitive
strategies and the combination of top-down and
bottom-up approaches have been emphasized as
effective across various languages (Kosheleva,
2018; Osadchaya, 2017). Moreover, the notion that
listening is a “receptive skill” and the most arduous
of language skills is a recurring theme, indicating
that these challenges are a common part of the
language learning process (Su & Liu, 2012). For
this reason, the challenges in teaching listening
skills in Arabic as a foreign language include
dealing with the intrinsic difficulties of listening
comprehension, the need for adequate practice,
and the influence of cultural differences. These
challenges are not isolated to Arabic but are part of
the broader context of foreign language
acquisition, where a combination of linguistic,
cognitive, and metacognitive approaches can be
beneficial. Therefore, educators should consider
these factors when designing curricula and
instructional strategies to enhance listening skills
of Arabic language learners.

when

Pedagogical research underscores the advantages
of teaching listening skills in Arabic as a foreign
language. Extensive Listening (EL) has been
identified as an effective approach for enhancing
vocabulary and grammar acquisition, with
students recognizing its benefits in improving
pronunciation and  grammar  knowledge
(Yudhiantara & Syihabuddin, 2023). Similarly, the
use of animated Arabic films has been shown to
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significantly improve listening skills, as evidenced
by an 11.76% increase in students’ classical
completeness rates, indicating that modern
technological innovations can serve as potent
pedagogical tools (Suryanata & Anwar, 2023). In
contrast, while these methods show promise, the
audio-lingual method adapted for visually
impaired students also positive
outcomes, emphasizing the need for inclusive and
interactive learning environments (Efendi et al,,
2023). Moreover, mobile learning has been found
to significantly affect motivation through the ARCS
model, suggesting that motivation is a critical
factor in language acquisition (Daud et al., 2020).
These findings are complemented by the historical
evolution of listening comprehension, which has
transitioned from being considered a passive skill
to one requiring active teaching and rigorous
theoretical underpinnings (Nazarieh et al., 2022).
Considering this, it can be said that this research
highlights the multifaceted benefits of teaching
listening skills in Arabic as a foreign language.
These benefits include improved vocabulary and
grammar,
innovative methods to cater to diverse learning
needs. These studies suggest that a combination of
traditional and modern pedagogical approaches
can enhance listening skills, which are crucial for
overall language proficiency.

suggests

increased motivation, and use of

Features of teaching reading skills in Arabic as
a foreign language

The teaching of reading skills in Arabic as a Foreign
Language (AFL) encompasses various features,
including the development of strategies for
assessment of text
readability, and explicit training of decoding skills.
In Malaysia, AFL learners face challenges in
reading Arabic texts, necessitating the design of
principles for strategic reading to enhance
comprehension and independence in dealing with
(Hassan, 2020). Similarly, the

effective comprehension,

Arabic texts

readability of texts is crucial, and tools such as
frequency dictionaries in selecting
appropriate materials for learners at different
(Nassiri et al, 2018).
Contradictions arise in the context of the Arabic
writing system, which pose significant obstacles to
AFL learners, particularly in the establishment of
automatic word recognition. This suggests the
need for more explicit training in decoding skills to
facilitate progression beyond the intermediate
level (Hansen, 2010). Moreover, the historical and
sociopolitical context of the Arab world has
influenced the development of Teaching Arabic as
a Foreign Language (TAFL), highlighting the
importance of considering cultural and contextual
factors in teaching methodologies (Facchin, 2019).
The effective teaching of reading skills in AFL
requires a multifaceted approach that includes
strategic reading  principles, readability
assessments, and explicit decoding training.
Additionally, consideration of
contextual
comprehensive understanding of TAFL. These
features  collectively  contribute to the
development of proficient reading skills among
AFL learners. However, it is important to note that
the effectiveness of these features may vary
depending on the individual learner’s background
and learning style and that additional support and
practice may be necessary for some learners to
fully develop their reading skills in AFL. For
instance, learners who have a strong foundation in
visual learning may find it easier to comprehend
AFL texts with the help of features such as
illustrations and diagrams, whereas learners who
prefer auditory learning may benefit more from
features such as audio narration or pronunciation
guides.

can aid

proficiency levels

cultural and

influences is essential for a

Studies have identified various obstacles such as
learners’ poor comprehension and lack of reading
strategies (Hassan, 2020), difficulties in language
production and understanding speech at the initial

https://www.theamericanjournals.com/index.php/tajssei

47


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)

VOLUME 06 ISSUE08

stages of learning (Mustaufir et al.,, 2018), and the
scarcity of Arabic language resources in foreign
countries (Samah et al, 2016). Additionally,
learners' attitudes and beliefs about the language
can affect their performance, with some holding
unrealistic beliefs despite overall positive attitudes
(Jusoh & Abdullah, 2020). Interestingly, while
some learners struggle because of these
challenges, others achieve fluency by employing
effective learning strategies, such as gathering,
enhancing, and applying new vocabulary and
sentence structures using Arabic materials and
language activities (Samah et al, 2016). This
suggests that while challenges exist, they can be
overcome with appropriate approaches and
resources. Consequently, teaching reading skills in
Arabic as a foreign language involves addressing
issues related to comprehension, strategy use,
resource availability, and learners’ beliefs.
Effective strategies identified by successful
learners can serve as guidelines for others (Samah
etal.,, 2016), and understanding learners’ attitudes
towards the language is crucial for pedagogical
development (Jusoh & Abdullah, 2020).
Addressing these challenges is essential for
improving Arabic language acquisition and
proficiency among foreign language learners.
While addressing these challenges is crucial for
enhancing Arabic language acquisition and
proficiency, itis also important to consider the role
of individual motivation and learning strategies in
the language learning process. A potential
counterargument is that some learners may be
naturally more inclined towards language learning
and may not require as much support or
intervention to overcome challenges. For instance,
a learner who has had extensive exposure to a
particular language through family or cultural
background may have an easier time picking up
new vocabulary and grammar rules than someone
with no prior exposure.

Teaching reading skills in Arabic as a foreign

language has several advantages. First, it equips
learners with the ability to comprehend Arabic
text, which is essential for effective communication
understanding (Hassan, 2020).
Additionally, the Ummi method, which applies the
native language approach to teaching Arabic, has
been shown to significantly improve reading skills,
suggesting that leveraging native language literacy
can be beneficial in learning Arabic (Yuliana et al,,
2024). Furthermore, the transfer of knowledge
and skills from the native language to the second
language can enhance the learning process, as
demonstrated by the positive impact of native
language literacy on second language literacy
development (Ibrahim, 2024). However,
interesting contradictions exist in the context of
Arabic language teaching. For instance, diglossia in
Arabic, which is the linguistic distance between
Standard Arabic and the vernacular, poses
challenges to literacy acquisition. This suggests
that a Mother Tongue-Based education approach,
in which the vernacular is used initially, may be
more effective for teaching literacy before
transitioning to Standard Arabic (Shendy, 2022).
Moreover, the use of Arabic grammatical and
phonetic concepts in teaching English highlights
the interlingual advantages that can be gained
from a deep understanding of Arabic language
structures (Ibrahim, 2024). Thus, teaching reading
skills in Arabic as a foreign language can be
advantageous when incorporating strategies that
leverage learners’ native language literacy and
acknowledge the unique linguistic features of
Arabic. The success of the Ummi method (Yuliana
et al,, 2024) and the potential for cross-linguistic
transfer of skills (Ibrahim, 2024) support the
effectiveness of such approaches. However, the

and cultural

challenges posed by Arabic diglossia must be
addressed through pedagogical adaptations, such
as Mother Tongue-Based education (Shendy,
2022), to ensure a solid foundation for literacy
development in Arabic. For instance, one effective
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pedagogical adaptation for teaching Arabic is the
use of authentic materials, such as news articles or
online content, which reflect both Modern
Standard Arabic and the local dialect, allowing
learners to gradually develop their proficiency in
both forms of the language.

Assessment of the receptive skills in teaching
Arabic as a foreign language

The assessment of receptive skills, specifically
listening and reading, when teaching Arabic as a
foreign language is a critical area of focus in
educational research. Sofa et al. (2023) emphasizes
the need for an authentic assessment that
positions receptive skills within the assessment of
skills, rather than merely knowledge, suggesting
the use of projects, interviews, or assignments
tailored to the theme of the text being read or
heard. Yudhiantara and Syihabuddin (2023)
supports this by highlighting the efficacy of
Extensive Listening (EL) in enhancing vocabulary
and grammar acquisition, and the positive student
perceptions of its benefits for language learning.
Contradictorily, while Sofa et al. (2023) called for
authentic assessments, Bn (2022) presented a
more traditional approach, using audio and oral
tests to measure the correlation between listening
and speaking skills. This suggests a diversity of
methods for assessing receptive skills, with some
researchers advocating for
assessments, while others rely on established
testing formats. Consequently, the
presents a consensus on the importance of
assessing receptive skills in teaching Arabic as a
foreign language, but there are variations in the

innovative

literature

recommended methods. Authentic assessments
have been proposed to better reflect students’
skills in real-world contexts (Sofa et al, 2023),
while empirical studies have demonstrated the
benefits of specific pedagogical approaches such as
EL (Yudhiantara & Syihabuddin, 2023). The
research collectively underscores the need for

effective assessment strategies aligned with the
goal of developing proficient language learners in
Arabic. Despite the importance of effective
assessment strategies in developing proficient
Arabic language learners, it
acknowledge that there are limitations to what
these strategies can achieve. Although they can
provide valuable insights into a learner’s strengths
and weaknesses, they cannot replace the role of
human teachers in providing personalized support
and guidance. It is therefore crucial to strike a
balance between the use of assessment strategies
and human touch in language teaching and
learning. For instance, instructors
technology to enhance their learning experience,
while still providing personalized feedback and
support to students.

is essential to

can use

Regarding the challenges in this area, Sofa et al.
(2023) highlight that receptive skills, such as
listening and reading, incorrectly
assessed within the realm of knowledge rather
than as language skills. This misalignment suggests
the need for authentic assessments that can
appropriately evaluate these skills, incorporating
tasks such as projects and interviews that reflect
the use of language in practical contexts (Sofa et al.,
2023). Interestingly, while Sofa et al. (2023)
emphasizes the need for skill-based assessment,
Abdelbaset and Jabari (2020) discusses the
attempts to standardize language proficiency tests,
which include assessing receptive skills among
non-native  speakers. This indicates the
importance of accurate assessment methods, but
also points to the complexity of developing
standardized tests that can cater to diverse learner
profiles (Abdelbaset & Jabari, 2020). Overall, the
literature suggests
receptive skills in Arabic language teaching to non-
native speakers is fraught with challenges,
primarily due to the misclassification of these skills
and lack of standardized testing methods. To
improve the assessment of receptive skills, there is

are often

that the assessment of
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a call for authentic assessment strategies that
reflect real-world language use and the
development of standardized tests that are
sensitive to learner variability. Despite the
importance of authentic assessment strategies,
some argue that standardized tests remain a
valuable tool for measuring receptive skills as they
provide a consistent and reliable assessment of
language proficiency. For instance, standardized
tests can be useful for comparing the language
proficiency of large groups of students, such as
those in schools or districts. This can help
educators identify areas in which students may
need additional support or resources to improve
their language skills.

CONCLUSION

In conclusion, the process of acquiring foreign
languages depends primarily on receptive skills,
particularly reading and listening comprehension.
This is supported by research suggesting that
reading proficiency is essential for enhancing
other  language  skills, while listening
comprehension is the key to foreign language
learning through the use of Information and
Communication Technology and various activities.
The development of receptive skills can be affected
by a range of factors such as specific learning
disorders, auditory functioning, instructional
materials, short-term memory capacity, and
vocabulary knowledge. Consequently, it is crucial
to implement targeted strategies and resources
that consider individual learner characteristics
and prior language experiences to improve
learners’ receptive skills in foreign-language
contexts. This is highlighted in the literature as a
critical aspect of foreign language learning.

REFERENCES

1. Abdelbaset, T.E.M., & Jabari, N.A.M. (2020).
Arabiclanguage teaching evaluation process
for non-native speakers. International
Journal of Education and Learning, 2(2),

105-110.
https://doi.org/10.31763/ijele.v3il1.157.

Al-Busaidi, F.Y. (2012). Listening difficulties
among non-native speakers of Arabic.
Journal of Educational and Psychological
Studies, 6(3), 31.
https://doi.org/10.24200/jeps.vol6iss3pp3
1-44.

Alharizeh, M.F,, & Khasawneh, S.A. (2022).
Multimedia effectiveness in developing
Arabic language listening and speaking
skills for non-native speakers. International
Journal of Early Childhood Special
Education, 14(1), 608-627.
https://doi.org/10.9756/int-
jecse/v14i1.221074.

Amirzai, G.A. (2021). Assessing the effects of
teaching vocabulary in developing receptive
skills: A review article. Journal of World
Englishes and Educational Practices, 3(3),
15-21.

https://doi.org/10.32996 /jweep.2021.3.3.
2.

Anderssen, K.-L., Kritzinger, A., & Pottas, L.
(2019). Auditory skills and listening
comprehension in English second language
learners in Grade 1. South African Journal of
Childhood Education, 9(1).
https://doi.org/10.4102 /sajce.v9i1.600.

Atmowardoyo, H. & Sakkir, G. (2021).
Effects of best-practice based materials in
receptive language learning behaviours in
improving receptive language  skills.
Linguistics and Culture Review, 5(S1),
1313-1334.

https://doi.org/10.21744 /lingcure.v5ns1.1
604.

Avello, D.,, & Muifioz, C. (2023). The
development of receptive language skills
from captioned video viewing in primary

https://www.theamericanjournals.com/index.php/tajssei

50


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

10.

11.

12,

13.

school EFL learners. Education Sciences,
13(5), 479,
https://doi.org/10.3390/educsci13050479

Babayigit, S., & Shapiro, L. (2019).
Component skills that underpin listening
comprehension and reading comprehension
in learners with English as first and
additional language. Journal of Research in

Reading, 43(1), 78-97.
https://doi.org/10.1111/1467-
9817.12291.

Bingol, M. (2017). Importance of listening
comprehension: A
International Journal of Social Sciences and
Educational Studies, 4(2).
https://doi.org/10.23918/ijsses.v4i2sip10
9.

literature review.

Bn, F. (2022). The correlation between
listening skill and speaking skill student of
Arabic language education department.
Lisaanuna Ta'lim Al-Lughah Al-Arabiyah: A
Journal of Arabic Education, 5(1), 30-42.
https://doi.org/10.15548/lisaanuna.v5il1.3
835.

Bozorgian, H. (2012a). skill
requires a further look into second/foreign
language learning. ISRN Education, 1-10.
https://doi.org/10.5402/2012/810129.

Bozorgian, H. (2012b). The relationship
between listening and other language skills
in international English language testing
system. Theory and Practice in Language
Studies, 2(4).
https://doi.org/10.4304/tpls.2.4.657-663.

Chien, Y.C., Wu, T.T,, Lai, C.H., & Huang, Y.M.
(2022). Investigation of the influence of

Listening

artificial intelligence markup language-
based LINE ChatBot in contextual English
learning. Frontiers in Psychology, 13,

14.

15.

16.

17.

18.

785752.
https://doi.org/10.3389/fpsyg.2022.78575
2.

Daud, W.A.A.W., Ghani, M.T.A., Ramlj, S., &
Teck, W.K. (2020). M-Learning boost
students’ motivation in learning Arabic
language proficiency for elementary level.
Universal Journal of Educational Research,
8(10), 4384-4392.
https://doi.org/10.13189/ujer.2020.08100
4.

Drame, A. (2021). School dictionary for
teaching Arabic to non-native speakers at
basic levels in Mali. RIMAK International
Journal of Humanities and Social Sciences,
3(3), 221-231.
https://doi.org/10.47832/2717-8293.3-
3.19.

Efendi, R., Wahdah, N., Sardimi, S., Asmawati,
A, Sadikin, A, & Kamaludin, K. (2023).
Application of audiolingual method in active
Arabic language learning for visually
impaired students. Al-Ta’rib: Scientific
Journal of Arabic Language Education Study
Program, IAIN Palangka Raya, 11(2), 309-
320.
https://doi.org/10.23971/altarib.v11i2.75
44.

Erdonova, M., & Abduvahobova, M. (2023).
Types of listening skill and listening as a
receptive skill. Foreign Linguistics and
Lingvodidactics, 1(1), 43-46.
https://doi.org/10.47689/2181-3701-
voll-iss1-pp43-46.

Everhardt, M.K.,, Lowie, W., Baskent, D.
(2023). Foreign language acquisition in
adolescent cochlear implant users. Ear &
Hearing, 45(1), 174-185.
https://doi.org/10.1097 /aud.0000000000
001410.

https://www.theamericanjournals.com/index.php/tajssei

51


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

19.

20.

21.

22,

23.

24.

25.

Facchin, A. (2019). Teaching Arabic as a
foreign language. Amsterdam: Amsterdam
University.

https://doi.org/10.5117/9789463720601.

Ganschow, L., & Sparks, R. (1986). Learning
disabilities foreign-language
difficulties: listening  skills?.
Journal of Reading, Writing, and Learning
Disabilities International, 2(4), 305-3109.
https://doi.org/10.1080/07487638600204
09.

Glisan, E.W. (1988). A plan for teaching
listening comprehension: Adaptation of an
instructional reading model. Foreign
Language Annals, 21(1), 9-16.
https://doi.org/10.1111/j.1944-
9720.1988.tb01053.x.

Goh, C, & Zhang, L. (2013). Metacognition
theory and research in second language
listening and reading: A comparative critical
review. Contemporary Foreign Languages
Studies, 13(12).
https://doi.org/10.3969/j.issn.1674-
8921.2013.12.009.

and
Deficit in

Ha, H.T. (2021). Exploring the relationships
between various dimensions of receptive
vocabulary knowledge and L2 listening and
reading comprehension. Language Testing
in Asia, 11(1).
https://doi.org/10.1186/s40468-021-
00131-8.

Hang, T.T. (2024). The correlation between
HUIT English majors’ short-term memory
skills at
proficiency

and listening comprehension
different language
Journal of Knowledge Learning and Science
Technology, 3(1), 19-28.
https://doi.org/10.60087 /jklst.vol3.no1.p2
8.

levels.

Hansen, G.F. (2010). Word recognition in

26.

27.

28.

29,

30.

31.

Arabic as a foreign language. The Modern

Language Journal, 94(4), 567-581.
https://doi.org/10.1111/j.1540-
4781.2010.01094.x.

Hassan, [. (2020). Developing strategic

reading skills among university students of
Arabic as a foreign language in Malaysia.
SSRN.
https://doi.org/10.2139/ssrn.3680026.

Ibrahim, H.A.-H. (2024). Arabic language
literacy as an all-important aid in English
language teaching to Arabic-speaking
students. Journal of Advanced Research in
Education, 3(3), 1-6.
https://doi.org/10.56397 /jare.2024.05.01.

Ivancevic-Otanjac, M. (2016). Students with
language  learning
difficulties in a foreign language classroom.
Special Education and Rehabilitation, 15(4),
461-474.

https://doi.org/10.5937 /specedreh15-
12071.

Jiang, D., Kalyuga, S., & Sweller, J. (2017). The
curious case of improving foreign language
listening skills by reading rather than
listening: An expertise reversal effect.
Educational Psychology Review, 30(3),
1139-1165.

https://doi.org/10.1007 /s10648-017-
9427-1.

Jusoh, Z., & Abdullah, L. (2020). ESL student
teachers beliefs about learning Arabic as a
foreign language. International Journal of
Asian Social Science, 10(1), 43-50.
https://doi.org/10.18488/journal.1.2020.1
01.43.50.

Kokroko, E., & Dumenyah, J.K. (2020).
Listening

disabilities and

comprehension as a key
component towards the success of foreign
language learning. American Journal of

https://www.theamericanjournals.com/index.php/tajssei

52


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

32.

33.

34.

35.

36.

37.

Education and Practice, 4(1), 36-43.

https://doi.org/10.47672 /ajep.549.

Komarov, A.S. (2015). Belles-lettres reading
strategies in the process of foreign language
teaching. MGIMO Review of International
Relations, 2(41), 287-294,
https://doi.org/10.24833/2071-8160-
2015-2-41-287-294.

Kosheleva, ILN. (2018). Teaching listening
comprehension at a  non-linguistic
university: Facilitation through
internalization of connected English speech
Bulletin of Kemerovo State
University, 2, 183-189.
https://doi.org/10.21603/2078-8975-
2018-2-183-189.

features.

Kostikova, 1, Vorozhbit-Horbatiuk, V.,
Honcharova, 0. (2020). The impact of
summer reading on young learners’ foreign
language acquisition. Journal of Educational
and Social Research, 10(2), 5.
https://doi.org/10.36941/jesr-2020-0022.

Lambe, L. (2018). Teaching reading
comprehension in EFL classroom: A glance
at some approaches and activities. Journal of
English Language and Literature Teaching,
2(2).

https://doi.org/10.36412 /jellt.v2i02.9.

Lebedeva, M.Y., Rusetskaya, M.N., Khaleeva,
O.N., & Koltakova, E.V. (2016). Computer-
assisted language learning for the
development of listening skills: A case study
of pre-university Russian as a foreign
language. International Journal of Applied
Linguistics & English Literature, 6(1), 257.
https://doi.org/10.7575/aiac.ijalel.v.6n.1p.
257.

Levina, L.M., Romanovskaya, L.V, Guseva,
L.V, & Oladyshkina, A.A. (2021). Reading
strategies and language world picture

38.

39.

40.

41.

42,

relationship in foreign language acquisition.
In I.Savchenko (Ed.), National Interest,
National Identity and National Security:
European Proceedings of Social and
Behavioural Sciences (Vol. 102, pp. 598-
605). Brussels: European Publisher.
https://doi.org/10.15405/epsbs.2021.02.0

2.75.

Lushchyk, Y., Pikulytska, L., & Tsyhanok, H.
(2021). Authentic social-cultural reading in
foreign language learning and teaching.
Romanian Magazine for Multidimensional
Education, 13(4), 524-542.
https://doi.org/10.18662/rrem/13.4/496.

Mahmoodi-Shahrebabaki, M. (2015). Effects
of metacognitive strategy instruction on the
reading comprehension of English language

learners through cognitive academic
language learning approach (CALLA).
International  Journal of Languages’
Education, 1(6), 133.

https://doi.org/10.18298/ijlet.463.
Makhoul, B., & Sabah, K. (2019). Academic

vocabulary  knowledge and reading
comprehension skills among seventh-
graders in Arabic as L1. Journal of

Psycholinguistic Research, 48(4), 769-784.
https://doi.org/10.1007/s10936-019-
09630-5.

Mandeva, M. (2015). Teaching reading skills
in the multicultural world (1st - 4th
GRADE). Journal Scientific and Applied
Research, 8(1), 74-79.
https://doi.org/10.46687 /jsar.v8i1.181.

Masalimova, A.R, Porchesku, GV, &
Liakhnovitch, T.L. (2016). Linguistic
foundation of foreign language listening
comprehension. International Electronic
Journal of Mathematics Education, 11(1),
123-131.

https://www.theamericanjournals.com/index.php/tajssei

53


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

43,

44,

45.

46.

47.

48.

https://doi.org/10.29333/iejme/317.

Merisuo-Storm, T. (2006). Pupils’ attitudes
towards foreign-language learning and the
development of literacy skills in bilingual
education. Teaching and Teacher Education,
23(2), 226-235.
https://doi.org/10.1016/j.tate.2006.04.024

Murphy, J.M. (1996). Integrating listening
and reading instruction in EAP programs.
The ESP Journal, 15(2), 105-120.
https://doi.org/10.1016/0889-
4906(96)00019-1.

Mustaufir, M., Abduh, M.A., & Indah, R.N.
(2018). Arabic language production:
Challenges for Indonesian adult
children learners. In Proceedings of the 1st
International  Conference on Recent
Innovations (pp- 767-772).
https://doi.org/10.5220/00099166076707
72.

Nassiri, N., Lakhouaja, A., & Cavalli-Sforza, V.
(2018). Arabic readability assessment for
foreign language learners. In M.Silberztein,
F.Atigui, E.Kornyshova, E.Métais, F.Meziane
(Eds.), Natural Language Processing and
Information Systems. Berlin: Springer.
https://doi.org/10.1007/978-3-319-
91947-8_49.

and

Nazarieh, M., Azizian, M. Razmi, M.H.
(2022). A brief history of listening
comprehension in second language teaching
and  learning. @ Education  Research
International, 2022, 1-5.
https://doi.org/10.1155/2022/3894457.

Osadchaya, T.Y. (2017). Current approaches
to teaching listening comprehension in a
foreign language class at higher education
Bulletin of Kemerovo State
206-210.

institutions.
University, 2,

49,

50.

51.

52,

53.

54.

https://doi.org/10.21603/2078-8975-
2017-2-206-210.

Papadopoulos, N. (2024). Exploring reading
and listening strategies in foreign language
learning. Journal of
Educational Innovation, 6(1).
https://doi.org/10.69685/kmz01867.

International

Parreren, C.S. (1989). Reading foreign
languages in the first phase of secondary
education: why, what and how?. European
Journal of Teacher Education, 12(2), 131-
140.
https://doi.org/10.1080/02619768901202
09.

Saad, I, & Ahmed, M. (2015). The
significance of journal writing in improving
listening and reading comprehension in
modern standard Arabic (MSA). Universal
Journal of Educational Research, 3(11),
815-821.
https://doi.org/10.13189/ujer.2015.03110
6.

Sahmadan, S., & Ajam, A. (2020).
Investigating learners’ obstacles in second
language reading comprehension. Journal of
Bilingual, 10(2), 1-8.
https://doi.org/10.33387/j.bilingual.v10i2.
2530.

Saidakbarova, S.P. (2023). Mastering the art
of reading: Techniques and strategies to
reading  skills.
Materials on Teaching Foreign Languages in
the Context of Sustainable Development:
Best Practices, Problems and Opportunities
(pp. 482-485).
https://doi.org/10.37547 /geo-89.

Samah, R, Mat Saad, N.S. Puteh-Behak, F.
(2016). Effective methods in learning Arabic
language as a language.
Mediterranean Journal of Social Sciences,

enhance Conference

foreign

https://www.theamericanjournals.com/index.php/tajssei

54


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

55.

56.

57.

58.

59.

60.

7(3).
https://doi.org/10.5901/mjss.2016.v7n3p
349.

Schroeders, U., Wilhelm, O., & Bucholtz, N.
(2010). Reading, listening, and viewing
comprehension in English as a foreign
language: One or more constructs?.
Intelligence, 38(6), 562-573.
https://doi.org/10.1016/j.intell.2010.09.00
3.

Serraj, S., & Bt. Noordin, N. (2013).
Relationship among Iranian EFL students’
foreign language anxiety, foreign language
listening anxiety their listening
comprehension. English Language Teaching,
6(5). https://doi.org/10.5539/elt.vbn5p1.

Shamsitdinova, M. (2021). Difficulties in
teaching students listening
comprehension in English language
teaching. The American Journal of Political
Science Law and Criminology, 3(1), 1-8.
https://doi.org/10.37547 /tajpslc/volume0
3issue01-01.

and

law

Shendy, R. (2022). Learning to read in an
“estranged” language: Arabic diglossia, child
literacy, and the case for mother tongue-
based education. Creative Education, 13(4),
1247-1301.
https://doi.org/10.4236/ce.2022.134077.

Shishova, E.O. (2020). Psychological factors
of successful foreign language acquisition.
XLinguae, 142-151.
https://doi.org/10.18355/x1.2020.13.04.10

Shivani, V., Tamilselvi, A., & Meenakshi, S.
(2024). Enhancement of academic reading
comprehension skills through cognitive

academic language learning approach
(CALLA). Journal of Engineering Education
Transformations, 37(2), 477-483.

61.

62.

63.

64.

65.

66.

67.

https://dx.doi.org/10.16920/jeet/2024 /v3
7is2/24077.

Sisianu, A, & Puscasu, A. (2024). New
technologies and foreign language learning:
Transforming language education. Journal
of  Social Sciences, 7(1), 91-99.
https://doi.org/10.52326/jss.utm.2024.7(1
).07.

Sofa, F., Baroroh, R, Wahidah, N. (2023).
Innovation of language receptive skills

based on authentic assessment. Izdihar:
Journal of Arabic Language Teaching,
Linguistics, and Literature, 6(1).

https://doi.org/10.22219//jiz.v6i1.24029.

Stojanovik, V. & Riddell, P. (2008).
Expressive versus receptive language skills
in specific reading disorder. Clinical
Linguistics & Phonetics, 22(4-5), 305-310.
https://doi.org/10.1080/02699200801919
349.

Su, S.-W.,, & Liu, C. (2012). Teaching listening
comprehension skills: A test-orientated
approach. Journal of Language Teaching and
Research, 3(3).
https://doi.org/10.4304 /jltr.3.3.458-465.

Surkamp, C., & Yearwood, T. (2018).
Receptive competences—reading, listening,
viewing. In C.Surkamp & B.Viebrock (Eds.),
Teaching English as a Foreign Language.
Stuttgart: J.B. Metzler.
https://doi.org/10.1007 /978-3-476-
04480-8_6.

Suryanata, H., & Anwar, N. (2023).
Enhancing listening skills in Arabic language
learning: An innovative approach using
animated films. Indonesian Journal of
Islamic Studies, 11(3).

https://doi.org/10.21070/ijis.v11i3.1680.

Westhoff, G. (1989). Some common teaching
practices and their effectiveness in foreign

https://www.theamericanjournals.com/index.php/tajssei

55


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

THE USA JOURNALS

THE AMERICAN JOURNAL OF SOCIAL SCIENCE AND EDUCATION INNOVATIONS (ISSN- 2689-100X)
VOLUME 06 ISSUE0S

68.

69.

70.

71.

72.

language reading instruction. European
Journal of Teacher Education, 12(2), 121-
130.
https://doi.org/10.1080/02619768901202
08.

Wise, ].C., Wolf, M., Morris, R.D. (2007). The

relationship  among  receptive  and
expressive vocabulary, listening
comprehension, pre-reading skills, word
identification skills, and reading

comprehension by children with reading
disabilities. Journal of Speech, Language,
and Hearing Research, 50(4), 1093-1109.
https://doi.org/10.1044/1092-
4388(2007/076).

Yeshimbetova, Z., & Kulekenova, Z. (2020).
Strategies to develop students’ reading
comprehension skills. Bulletin Series of
Philological  Sciences, 74(4), 70-72.
https://doi.org/10.51889/2020-4.1728-
7804.13.

Yudhiantara, R.A., & Syihabuddin, S. (2023).
Arabic extensive listening and its language
learning benefits. Kalamuna: Journal of
Arabic Language Education and Arabic
Language, 4(2), 233-247.
https://doi.org/10.52593/klm.04.2.08.

Yuliana, W., Nurmala, M., & Nurbayan, Y.
(2024). The influence of Ummi method
using mother tongue approach on arabic
reading skills. Onoma Journal: Education,
Language, and Literature, 10(3), 3234-
3247.
https://doi.org/10.30605/onoma.v10i3.41
16.

Zhang, Y. (2010). Cooperative language
learning and foreign language learning and
teaching. Journal of Language Teaching and
Research, 1(1).

https://doi.org/10.4304/jltr.1.1.81-83.

73.

Zubair, A., Sathikulameen, A. Ali, M.Y.A.
(2023). Principles of teaching Arabic
language in the Indian context: Teachers’
view. Ijaz Arabi Journal of Arabic Learning,
6(2).

https://doi.org/10.18860/ijazarabi.v6i2.20
625.

https://www.theamericanjournals.com/index.php/tajssei

56


https://www.theamericanjournals.com/index.php/tajssei
https://www.theamericanjournals.com/index.php/tajiir

