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ABSTRACT 

In global outbreak period of Quarantine (covid-19), Continuous Professional Development (CPD) for 

EFL teachers of higher education is more highlighted in this article.  In terms of CPD activities, the 

teachers always need higher cognition about the importance of self-initiated professional 

development. They should acknowledge that the self-driven activities and tasks of professionalism 

act the significant roles in bringing about real change on teachers’ pedagogical effectiveness and 

efficiency. 
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INTRODUCTION

In today’s nationwide quarantine in 

connection with a global outbreak of Corona 

virus, it has become as an actual topic to 

promote CPD for EFL teachers of higher 

education. There are many innovative ways of 

CPD which include workshops, webinars, free 

online courses and any similar CPD activities 

that can contribute significantly to the 

development of EFL teachers around the 

world, at both pre-service and in-service 

levels, and countless ELT professionals who 

have experienced fulfilling CPD that is 
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delivered via structured input-based courses 

and programmes. CPD by providing these 

mandated workshops, which are often 

delivered by professional trainers. [H. 

Muhammadiyeva, 2020] 

 

Continuous Professional Development (CPD) 

has been defined in various ways such as: 

 CPD is an inclusion of in-service training 

and workshops. 

 CPD is a process in which teachers work 

under supervision to gain experiences. 

 CPD is an ongoing learning process in 

which teachers primarily aim at how to 

teach in accordance with the expectations 

and needs of the students. 

 

According to the scholars such as Timperley, 

Wilson, Barrar & Fung, Richards & Farrell who 

have done researches on the term CPD does 

not refer to only one concept as it includes 

many different principles  

The characteristics of CPD:  

 CPD should be relevant to the needs of 

teachers and their students 

 CPD should involve teacher collaboration 

 CPD should be supported from the 

university leadership 

 CDP should show critical engagement with 

received knowledge 

 CDP should value teachers’ experience 

and knowledge. 

 

CPD with these features is more likely to 

conceive of the teacher as a knowledge 

generator. In other words, we should 

understand that CPD not only a strategy 

through which teachers acquire knowledge 

from external sources but also, teachers can 

engage in (collective) professional 

atmosphere in doing action research, peer 

observation, and teacher support groups, 

peer-coaching, study groups, mentoring, 

teaching portfolios, in-service training, team 

teaching, presenting the findings of a study 

done on professional development and 

effective professional development strategies 

used by EFL teachers of higher education. 

 

MATERIALS AND METHODS 

 

Peer-Coaching 

Peer coaching is a process of two teachers 

who provide each other with feedback and 

advice about their teaching. In peer coaching, 

each teacher acts as both the coach and the 

coachee. According to Thorn et al. (2007), 

peer coaching has benefits as follows: 

 

 Reduce isolation among leaders 

 Establish collaborative norms 

 Build a shared knowledge base 

 Share successful practices 

 Encourage reflective practice 

 More cohesive organizational culture 

 

In short, peer couching provides supportive 

and developmental context for the teachers 

and it is very beneficial for especially language 

teachers who need to learn and use new 

language items and cultural practices. 

 

Doing Action Research 

 

According to Ferrance,  doing Action Research 

(AR) is a process in which teachers examine 

their own educational practice systematically 

and carefully, using the techniques of research 

(Ferrance, 2000). By doing AR, teachers work 

on the problems they have faced in the 

classroom and help each other collaboratively.  

The scholar Nunan provides some guidelines 

for doing action research: 

 Select your setting 

 Identify what you want to evaluate 

 Select or design your data collection 

procedure 

 Collect the data 
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 Analyze these findings with reference to 

your original purposes(Nunan,1992, p.4) 

 

Teaching Portfolios 

According to Seldin, teaching portfolio can be 

helpful for teachers’ continuous professional 

development in terms of course planning and 

preparation, actual teaching presentation, 

evaluation and feedback provision process, 

and currency in the field (Seldin, 1993). Thus, 

Edgerton et al. (1991) describe portfolios as 

follows: 

 Portfolios provide documented evidence 

of teaching that is connected to the 

specifics and contexts of what is being 

taught. 

 They go beyond exclusive reliance on 

student ratings because they include a 

range of evidence from a variety of 

sources such as syllabi, samples of student 

work, self-reflections, reports on 

classroom research, and faculty 

development efforts. 

 In the process of selecting and organizing 

their portfolio material, faculty think hard 

about their teaching, a practice which is 

likely to lead to improvement in practice. 

 In deciding what should go into a portfolio 

and how it should be evaluated, 

institutions necessarily must address the 

question of what is effective teaching and 

what standards should drive campus 

teaching practice. 

 Portfolios are a step toward a more public, 

professional view of teaching. They reflect 

teaching as a scholarly activity. 

 

Mentoring 

 

Butcher defines Mentoring as a form of 

personal and professional partnership which 

generally involves a more experienced 

practitioner supporting a less experienced one 

who is usually new to the job, organization or 

profession (Butcher,2002). According to 

Malderez&Bodóczky and Fletcher, Mentoring 

requires for mentors to be masters of certain 

standard practices including such abilities as: 

 Observe lessons analytically 

 Make explicit their craft knowledge 

 Give appropriate and useful feedback on 

teaching 

 Notice and take advantages of learning 

opportunities 

 Set suitable targets for mentee 

development 

 Assess and analyze a teacher’s strengths 

and weaknesses (Malderez&Bodóczky, 

1999; Fletcher,2000) 

 

RESULTS AND DISCUSSIONS 

 

There are great ideas and recommendations 

for upgrading CPD for EFL teachers of higher 

education.  

 

-Publish reviews, articles in the magazines, 

teaching tips, lesson plans in the newsletter of 

a local teaching organization, flashcards, 

worksheets, conference report, blog posts 

(on your own or other people’s blogs), etc. 

-Read blogs and blog comments, online 

forums, books of practical ideas, articles, book 

reviews, magazines, journals, email 

newsletters (e.g. Oxford teachers club.com), 

e-books, relevant popular science books (e.g. 

ones of learning or psychology), linguistics 

books, etc. 

 

-Research on classroom investigation, student 

opinions, what teachers really do while 

teaching, planning, marking or choosing jobs, 

the effects of something on learning, common 

teaching mistakes, the development language 

competences and etc. 

 

 Set up online book club, tea chat, and etc. 
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 Share worksheets (e.g. on ESLprintables, 

Scribd.com), teaching ideas (e.g. on a 

notice board in your teachers’ room), 

favourite worksheets (e.g. in level files or a 

sharing file in your teachers’ room), warm 

ups, lesson plans (e,g. on Onestopenglish 

Lesson Share), your favourite links (e.g. 

oup.com) and etc. 

 Subscribe to website updates (e.g. TESOL 

updates), magazines and journals (e.g. ELT 

Journal, English Teaching Professional, 

Modern English Teacher), Google News 

Alerts in things of interest (e.g. “Second 

Language Acquisition” or “ELT 

publishing”) 

 

 Join and take part in online courses, CEFR, 

TEFL or TESOL, IELTS courses, webinars, 

Yahoo groups, and Telegram groups.  

 Be a volunteer or a mentor to help 

organise and run online conference, 

organise the teaching resources, organise 

and lead a series of workshops, find out 

about the possibility of becoming a teacher 

training centre 

 Watch online workshops or lectures, a 

videoed lesson (e.g. the DVDs at the back 

of Teaching with Bear and The Practice of 

English Language Teaching), a colleague’s 

lesson, a video of your own lesson, 

webinars, movies about teaching, videos 

on the CD ROMs in the publishers’ latest 

catalogues 

 Write a teaching diary, a list of your beliefs 

about teaching and learning, your answers 

to discussion questions in the teaching 

book you are reading, a brainstormed list 

of ways to teach or practice something, a 

list of things that worked well and etc. [H. 

Muhammadiyeva, 2020] 

 

 

 

 

CONCLUSION 

 

In conclusion, we should understand that CPD 

not only a strategy through which teachers 

acquire knowledge from external sources but 

also, teachers can engage in (collective) 

professional atmosphere in doing action 

research, peer observation, and teacher 

support groups, peer-coaching, study groups, 

mentoring, teaching portfolios, in-service 

training, team teaching, presenting the 

findings of a study done on professional 

development and effective professional 

development strategies used by EFL teachers 

of higher education. 
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